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I n t r odu ct ion  

 

Centres are thanked for choosing Pearson Edexcel for their I nternat ional A-Level 

English Literature provider. 

 

Ov er v iew  o f  t h e speci f icat ion  

 

For this unit , WET03, the open book examinat ion is 2 hours long and there are 

two sect ions.  

 

For Sect ion  A , Unseen Poet ry, students will use the reading skills they have 

developed throughout  the course. Students will answer one essay quest ion on a 

post -1900 unseen poem that  is pr inted in a separate Source I nsert  or Booklet .  

 

The Unseen Poet ry quest ion assesses Assessment  Object ives (AO)  1 and 2:  

AO1:  Art iculate informed, personal and creat ive responses to lit erary texts, using 

associated concepts and term inology, and coherent , accurate writ ten expression. 

AO2:  Analyse ways in which meanings are shaped in literary texts. 

 

Context  is not  assessed in Sect ion A of the paper. 

 

For Sect ion  B , Prose, students answer one comparat ive essay quest ion, from a 

choice of two, on the two studied prose texts from their chosen theme. Students 

can select  from the themes:  Growing Up, Colonisat ion and After , Science and 

Society or Wom en and Society . For each theme, there are three set  texts, which 

students should study in detail. Student  responses will be inform ed by an 

appreciat ion of the contexts in which texts are writ ten and read. Students should 

be encouraged to view the texts in relat ion to each other. 

 

I n Sect ion B, Prose, students will study two ( from three)  themat ically linked texts 

and will learn about :  

 

• the importance of the relat ionship between texts, making 

connect ions and comparisons between texts 

• the significance of the cultural and contextual influences under 

which literary texts are writ ten and received 

• how to respond creat ively, relevant ly and in an informed way 

to texts using appropriate term inology and concepts as well as 

coherent  and accurate writ ten expression 

• how to analyse texts from a crit ical perspect ive. 

 

There are 20 marks available for Sect ion A and 30 for Sect ion B. The total mark 

of 50 represents 25%  of the total I A2.  

 

Sect ion B Prose assesses AO1, AO2, AO3 and AO4 

 

AO1  Art iculate informed, personal and creat ive responses to literary texts, 

using associated concepts and term inology, and coherent , accurate 

writ ten expression. 

AO2  Analyse ways in which meanings are shaped in literary texts. 



 

AO3 Demonst rate understanding of the significance and influence of the 

contexts in which literary texts are wr it ten and received. 

AO4  Explore connect ions across literary texts. 

 

AO5 is not  assessed in this paper.  

 

Please refer to the full specificat ion for details of the Assessment  Object ives and 

their weight ings.  

   

 

Gen er al  Ov er v iew  o f  t h e W ET0 3  Jan u ar y  2 0 2 0  ( 2 0 0 1 )  p ap er  an d  

p er f o r m an ce 

 

Although there was a small ent ry, this has been a successful paper with a 

number of candidates achieving good grades. There were no errors and no 

changes made to the mark scheme and there were no enquir ies from cent res.  

 

All candidates must  answer Sect ion A, Quest ion 1, Unseen Poet ry. Candidates 

then respond to a quest ion from Sect ion B, Prose. For this ser ies, a range of 

texts had been studied and a full range of marks was awarded;  however, due to 

the small ent ry number, comment  is provided for the most  popular quest ions.  

  

The unseen poem for Quest ion 1 was Moving House by Jacob Polley. This was a 

good, discr im inat ing poem and a range of marks was awarded, with most  placed 

in Levels 2-4. As in previous series, there were the simple surface readings 

through to the more developed responses. There was evidence of greater 

success this ser ies, as more candidates explored the deeper and metaphorical 

meanings of the poem. The range of interpretat ions offered was var ied and 

interest ing and shall be discussed more later in this report .  

 

I n the prose sect ion, the most  popular choice of set  texts was, once again, the 

Science and Society  opt ion (Quest ions 6 and 7) . The most  popular quest ion was 

Quest ion 7. The second most  popular theme was Growing Up (Quest ions 2 and 

3) ;  however there were no responses to Quest ion 5 in the Colonisat ion and After  

collect ion. Many responses gained marks in the top two levels, but  some 

candidates did not  consider all assessment  object ives in sufficient  detail. There 

were some candidates who did not  consider context  for both novels and others 

who did not  give enough considerat ion of the writers’ craft , such as the 

language, st ructure and form  of the texts. The majority of candidates compared 

their chosen texts and they tended to maintain focus on the quest ion.   

 

The quality of responses has much improved since the first  ser ies and candidates 

are handling the Assessment  Object ives more confident ly. As cent res have 

become more experienced with the demands of the specificat ion, the quality of 

candidates’ responses has cont inued to improve. 

 

On the whole, wr it ten expression was clear with only the occasional essay that  

was diff icult  to follow the line of argument . I n some instances, there was 

evidence of rely ing on the candidates’ knowledge of f ilm  versions or television 

product ions of the texts and this resulted in some inaccuracies. Candidates are 

expected to study their  chosen novels in depth. There were a very small number 



 

of candidates who did not  deal equally with both texts and, on occasion, 

insufficient  comparisons were made. 

 

I n order to qualify for  marks in higher levels, candidates should be able to 

ident ify and explore how at t itudes and values are expressed in texts and use 

literary cr it ical concepts and term inology with understanding and discr im inat ion. 

Those candidates who referred to their wider reading or to literary cr it ics often 

performed except ionally well, as they linked these concepts or quotat ions 

successfully to the quest ion.  

 

 

 

 

Sect ion  A:  Post - 1 9 0 0  Un seen  Poet r y  

 

Qu est ion  1  

 

The unseen poem for Quest ion 1 was The Moving House by Jacob Polley. This 

was a challenging yet  successful poem, as the vast  majority of candidates 

explored the poem in some detail and looked for alternat ive or m etaphorical 

meanings, thus gaining marks in Level 3 or above. A full range of marks was 

awarded and very few responses were placed in Level 1. There were the simple 

surface readings, without  any explorat ion for deeper meanings, through to the 

more developed, cr it ical and evaluat ive responses.  

 

A range of interpretat ions were given, such as the religious reading and ideas of 

moving on, start ing afresh and having to leave memories behind. The poem 

considers the literal moving of a house and talks about  taking the memories of 

the house with its occupants, and the metaphorical and emot ional impact  of 

leaving their house behind. The poem could be considered as an extended 

metaphor that  possibly explores the plight  of people forced to leave their homes 

when being ‘ut ter ly unprepared’ or about  displaced people or those affected by 

conflict :  ‘stars whist le over your head’. The poem suggests that  old memories 

can be buried ( ‘bury them ’)  and new ones made:  ‘fashion new ones’ the poet  

places emphasis on keeping ‘perspect ives t rue’ when moving the windows and 

perhaps suggests that  people should remain t rue to their  convict ions. There is a 

suggest ion that  the windows are fragile and could be torn easily and need to be 

gent ly placed ‘on their fresh prospects’.  

 

Some candidates were more successful than others when explor ing the wr iter ’s 

techniques. Devices such as the sim ile, metaphor, alliterat ion, imperat ives and 

adject ives were often included. Some commented on how the doors are 

personified, but  very few considered the metaphor suggest ing how they have 

provided protect ion in the past  and should be looked after:  ‘they’ve leant  so 

heavily against  the world’.  

 

There were just  one or two candidates who considered how a sense of urgency in 

Moving House is conveyed ( ‘so ut terly unprepared’, ‘fumbled’)  or how the there 

are t ime shifts:  ‘sky floods in’, ‘dark takes place’, ‘beginning of the day’, 

‘afternoon’ and ‘stars’. Another rare point  was the sense of danger that  is created 



 

when the ‘wolves howl’, the weather is harsh ( ‘snow covered hills’)  and the ‘stars 

whist le’, which could possibly be in reference to m issiles. 

  

Comments were made about  the speaker giv ing a set  of inst ruct ions and how 

people may ‘not  have t ime to memorise’ them. Very few commented on how the 

bath and elect r icity are zoomorphisised, but  some did suggest  that  the bath is 

likened to a dog and is lead out  ‘by the plug chain’ or how a sense of violence is 

created when the speaker says that  the elect r icity must  be ent iced out  with ‘a 

forked st ick’ and held down like a snake or how it  is pinned ‘to the ground by its 

throat ’.  

The majority of candidates considered the use of st ructure and ident if ied the use 

of free verse;  however, not  many candidates considered possible reasons why 

the poet  had chosen to st ructure the poem in five stanzas of eight  lines such as, 

perhaps, it  could be suggest ing some order am idst  the chaos. There was also the 

occasional comment  about  the use of caesura, enjambment  and dashes to 

provide pauses, breaks and cont inuat ions to convey the speaker’s cont inuous 

lines of thought .  

 

There was just  one or two of m isreadings, such as one candidate who believed 

that  the vase with its ‘bouquet  of wilted sm oke’ suggested that  the link with 

flowers gave a happy or spring- like atmosphere to the poem.  

 

For this sect ion of the paper, candidates are required to show knowledge and 

understanding of the funct ion of genre features, convent ions in poet ry and 

demonst rate a knowledge and understanding of a range of ways to read texts, 

including reading for detail of how writers use and adapt  language, form  and 

st ructure in texts and by responding cr it ically and creat ively.  

 

I t  is recommended that  cent res cont inue to make use of the Sample Assessment  

Materials and past  papers. The grids in the mark schemes illust rate how the 

Assessment  Object ives are assessed and the I ndicat ive Content  includes some 

suggested ideas of specific comments that  may be made by the candidates. All 

valid points are awarded if supported with relevant  evidence. 

 

 

 

Sect ion  B:  Pr ose 

 

A full range of marks was awarded and, once again, the majorit y of candidates 

gained m arks in Level 3 or above. As in previous ser ies, responses were varied. 

Some candidates demonst rated a surface understanding of their two chosen 

texts and, in other examples, too brief, not  detailed enough, took a narrat ive 

approach or there was an imbalance of coverage. Some did not  compare and 

cont rast  their chosen novels enough. Most  candidates tended to make general 

points about  their two chosen novels, but  references to specific examples were 

often lacking.  

 

Approaches to the writers’ craft  has gradually improved with many candidates 

successfully consider ing st ructure or narrat ive voice of the prose texts;  however, 



 

few candidates explore the specific words or phrases used to support  their ideas. 

More explorat ion of the writers’ craft  would benefit  some candidates’ responses.  

 

As ment ioned on previous reports, the bullet  points in the mark grid reflect  the 

requirements of the Assessment  Object ives (AOs) . I f a candidate does not  

address all of the AOs sufficient ly, a mark lower in the level is often awarded, but  

marks are always applied on a ‘best  f it ’ basis. Candidates should compare their 

two chosen novels, provided a range of examples and included relevant  

contextual comment  to support  the points made. The more able candidates 

successfully embed contextual points and include evidence of wider reading, such 

as the views of cr it ics. 

 

Due to the small num ber of ent r ies and a small number of responses for each 

quest ion, comments are based on the lim ited evidence seen and can only be 

included for the most  popular quest ions. 

 

Qu est ion s 2  an d  3  

Gr ow in g  u p  

 

The set  texts for the theme of Growing Up are:  What  Maisie Knew , Great  

Expectat ions and The Color Purple. 

 

Qu est ion  2 :  Compare the ways in which the writers of your two chosen texts 

explore how young people learn to survive the damage inflicted on them. 

 

Great  Expectat ions is clear ly a popular text  opt ion and this was m ost ly compared 

with The Color Purple. On occasion there was an imbalance of coverage, but  

candidates did tend to compare and include contextual points in their essays. 

Typical comments included:  Maisie being forced to survive her parents’ divorce 

and neglect  of her, Maisie accept ing and internalising her situat ion, Pip’s 

interact ions with the convict  and how he survived the convict ’s threats by 

stealing from his sister’s pant ry, the use of Mrs Joe’s ‘t ickler’, the younger Miss 

Havisham  surviv ing being j ilted and how she seeks revenge;  various points about  

how Celie exper iences physical and mental abuse and how she learns to survive. 

  

More examples and details from both novels would have benefit ted some 

responses, but  responses were varied and candidates engaged with the quest ion. 

 

 

Qu est ion  3 :  Compare the ways in which the writers of your two chosen texts 

present  cont rast  in the at t itudes of the older and younger generat ions.  

 

Most  candidates answering this quest ion gained marks in Level 3 or above. On 

occasion, focus on the quest ion was not  m aintained and some responses were 

rather br ief or ideas lacked development . Points included:  Maisie’s relat ionships 

and interact ions with her parents, Mrs Wix, Miss Overmore and Sir  Claude and 

how these reflect  social expectat ions and behaviour;  the differ ing at t itudes of Pip 

and his sister, Joe, Magwitch, Miss Havisham and Estella, but  very few 

considered Herbert  or Wemmick and his ‘Aged Parent ’;  the cont rast  in at t itudes 

between Celie and Alfonso, Net t ie, Shug and Celie, but  there were no comments 

in relat ion to the cont rast ing at t itudes of Miss Millie and her daughter, Eleanor 

Jane, to illust rate changing points of v iews and social expectat ions of the t ime. 



 

 

 

Qu est ion s 6  an d  7  

Scien ce an d  Societ y  

 

The set  texts for the theme of Science and Society  are:  Never Let  Me Go, The 

Handm aid’s Tale and Frankenstein. This was the most  popular sect ion and there 

was a var ied combinat ion of texts. Most  candidates considered The Handm aid’s 

Tale and compared this with one of the other set  texts. 

 

Qu est ion  6 :  Compare the ways in which the writers of your two chosen texts 

use locat ions that  make a significant  cont r ibut ion to the novels. 

 

The majority of candidates compared The Handm aid’s Tale with Frankenstein. 

A range of ideas were included in responses, such as the cont rast ing locat ions 

within novels:  Hailsham, the cot tages and the donor recovery cent res cont rast ing 

with the open count ryside in Never Let  Me Go. How Hailsham  is secluded and 

idyllic and is where Kathy and her fr iends live for 16 years. Hailsham is a place of 

safety, but  once Kathy moves away from it  she can never relocate it . The 

Cot tages are a cont rast  to Hailsham , as they are uncomfortable, run-down and 

lack heat ing in order to prepare the students for the harsher realit ies of their 

lives;  in The Handm aid’s Tale, the set t ing of Cambridge, Massachuset ts, and the 

totalitar ian, dystopian Republic of Gilead where there is a return to ‘t radit ional 

values’ and the subjugat ion of women by men, is in cont rast  to former lives of 

freedom. Offred’s basic and sparsely furnished room at  the Commander’s house 

cont rast ing with the hotel room at  Jezebel’s;  in Frankenstein the frozen waters of 

the Arct ic cont rast ing with the romant ic set t ings of Europe. A range of European 

locat ions were considered, including:  Geneva, the Alps, France, England, 

Scot land and the university at  I ngolstadt , Germany.  

 

I n a small number of responses, candidates spent  too long on the int roduct ion 

but  most  went  on to explore and compare a number of locat ions in the two 

novels. One candidate made some very good, discrim inat ing points about  the 

narrat ive st ructure of Frankenstein and how different  narrat ives are set  in 

different  locat ions. There was also considerat ion of how life decisions are made 

when t ravelling to different  locat ions.   

 

Candidates often included some contextual points, but  on occasion did not  the 

writers’ craft .   

 

Qu est ion  7  

This quest ion asked candidates to compare the ways wr iters present  injust ice in 

their novels. This was the most  popular prose quest ion. There were comments in 

relat ion to the injust ices of m isogyny in The Handm aid’s Tale compared with the 

aesthet ic prejudices in Frankenstein and a wide range of other ideas, including:  

how the clones had no opt ions in life, how Kathy and Tommy could not  get  a 

deferral or how Tommy faces injust ice at  Hailsham in Never Let  m e Go;  how 

Offred is separated from her husband and child and being forced to become a 

handmaid, the lack of freedom for the handmaids and the threat  of the ever 

watchful Eyes, the Part iculat ions and Salvagings and other points in The 

Handm aid’s Tale;  the injust ices of how the creature is t reated by his creator, 



 

Just ine’s t r ial, the t reatment  of the DeLacey fam ily, the deaths of William , 

Elizabeth and Clerval and the creature’s revenge in Frankenstein. 

Candidates engaged with the quest ion and most  were very successful. There was 

evidence of crafted responses where candidates included embedded quotat ions, 

supported ideas with relevant  contextual points and, on occasion, referred to 

their wider reading. 

 

 

Gen er al  p o in t s ab ou t  Sect ion  B 

 

There is evidence that  candidates are considering the Assessment  Object ives 

more and are making some comments in relat ion to the wr iters’ craft  and context  

when comparing and cont rast ing their two chosen texts. On occasion, contextual 

points were made just  about  one of the texts studied. There were some 

candidates who did not  compare the novels enough and handled them 

separately. Comparisons should be integrated and candidates should be 

encouraged to compare the novels throughout  the essay, not  j ust  in the 

int roduct ion and conclusion.  

 

Pap er  Su m m ar y  

 

This has been a small but  successful series. We very much hope that  both 

cent res and students are pleased with their  results.  

 

Cent res and candidates are offered the following advice for their  cont inued future 

success:  

 

• cont inue focussing on the Assessment  Object ives and develop skills of 

integrat ing points about  the wr iters’ craft  and context  (Sect ion B)  

 

• encourage candidates to use a range of literary term inology to ident ify 

ways in which wr iters create meaning;  discuss the effect  of these 

techniques have on the reader or audience. Encourage candidates to 

suggest  reasons why  a part icular technique has been used 

 

• for Sect ion A, Unseen Poet ry, encourage candidates to demonst rate a br ief 

or basic overarching understanding of the poem first  before delving deeper 

for metaphorical meanings 

 

• for Sect ion B, ensure that  candidates make comparisons throughout  the 

essay  

 

• as commented in previous ser ies, context  is not  simply wr it ing about  

history but  can relate to a whole ser ies of factors – polit ical, social, 

cultural, etc – that  influence both the wr iter  and the reader. Context  

should be integrated and linked to the ideas and points being made. 

Context  should not  be ‘bolt -on’ 

 

• avoid narrat ive re- telling of the texts chosen for Sect ion B and m ake more 

reference to the quest ion. Narrat ive approaches are rarely successful   



 

 

•    enjoy reading and writ ing and share enthusiasm with the examiner. 

 

 

Thank you, 

 

Pr incipal Exam iner 

( I AL English Literature WET03)  

January 2020 

 

 

 

 

 

 

Gr ad e Bou n d ar ies 

 

Grade boundaries for this, and all other papers, can be found on the website on 

this link:  

ht tp: / / www.edexcel.com/ iwant to/ Pages/ grade-boundaries.aspx 
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